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1. lTepevyens NJIAHNPYEMBIX Pe3y/JbTATOB 00Yy4YeHUS MO TUCHHUILINHE, COOTHECEHHbIX
¢ IJIAHMPYEeMbIMH pe3yJIbTaTaMH 0CBOEeHUsI 00pa30BaTeIbHON NPOrpaMMbl
[To 3aBepieHNN OCBOCHHS YU€OHOM TUCIUIUIMHBI 00YYarOIIUiCs TOJIKEH:

3Harn:

- CYIIHOCTb U OCOOEHHOCTH HAy4qHOIO B3aMMOJEHCTBUSI B POCCHUICKMX U MEXKTyHAPOIHBIX
VCCIIENIOBATEIbCKHUX KOJUIEKTUBAX

- COBPEMEHHBIE METO/IbI ¥ TEXHOJIOTMY HAYYHOM KOMMYHHKALIMY HA AHITIMMCKOM SI3bIKE

- COZIepKaHNe 1 OCOOEHHOCTH OTE€UECTBEHHON U 3apYOEKHBIX KYJIBTYP HAYYHOI'O MCCIIE/IOBAHMS B
00J1aCTH MeIarOrM4YECcKUX HayK

- MECTO U pOJIb AHIVIMICKOrO s3bIKA B YCIEHIHOM pealu3allid OCHOBHBIX 00pa3oBaTesIbHbIX
IPOrpaMM BBICHIETO 00pa30BaHUs

Ymern:

- pelath COBPEMEHHBbIC HAyYHBIC W HAydHO-OOpA30BaTENbHBIC 3aj[add, WCIIONB3YSI 3HAHHE
AHTJIMIHCKOTO SI3bIKa

- TPaMOTHO KOMMYHHIIMPOBaTh C OTEUYECTBEHHBIMHM U 3apYOSKHBIMH MCCIIEIOBATEIISIMA Ha
AHTJIMHCKOM SI3BIKE

- BOIUIOIIATH KYJIBTYPY HAy4HOT'O MCCIIE0BAaHUS B O0JIACTH TTEIarOrMUECKUX HayK

- o0ecreyrBaTh PEATM3aIlMI0 OCHOBHBIX 00Pa30BaTe/IbHBIX MPOrPaMM BBICIIETO 0Opa30BaHUsI C
MIPUBJICYEHUEM CPEZCTB AHTIIMICKOTO SI3bIKA

Baaners:

- HaBbIKaMU KOJUIEKTMBHOIO HAYy4YHO-MCCIIEIOBATEBCKOrO B3aUMOZICHCTBIS HA QHITINCKOM SI3bIKE

- HaBbIKaMU OPTraHU3aLMH Y NOAJEPKKH HAyYHOM KOMMYHHUKALIMY HA QHITINICKOM SI3bIKE

- HaBbIKAMM MCIIOJNB30BAaHMsS OTEUYECTBEHHBIX M 3apyOeXKHBIX HMH(OPMALMOHHBIX U
KOMMYHHKAIMOHHBIX TEXHOJIOTMI B HAYYHBIX MCCIIEIOBAHUSX B 00JIACTH MEIarorMyeckux HayK

- HaBbIKaMH IIPETIO/IaBaTEIIbCKOM IEATENIBHOCTH B By3€ Ha aHIVIMICKOM SI3bIKE

JlMcuuIuiiHa OTHOCUTCS K 00pa30BaTeIbHOMY KOMIIOHEHTY (2), 4acTu «JluCIUILIHHEI
(momymu)» (2.1.).
VYyeOnas aucuumnuHa «ITHOCTpaHHBIN S3bIK» U3y4daeTcs Ha 1 Kypce ouHOU (HOpMEI.

2. CTPYKTYpa U TPYA0€MKOCTH TUCHUTLINHBI
JlucuuninHa COCTOUT U3 MATH Pa3/iesioB U U3ydaeTcs Ha 1-om Kypce.
OO61mas TpyA0eMKOCTh AUCHHUIUINHBI COCTaBisIeT 4 3aueTHbIX equHull (144 gacos).

3. TunoBble KOHTPOJbHBIEC 33/IaHMSI MJIM HMHbIEe MaTepHaJibl, HeOOXOAUMBIE A
OLICHKY 3HAHM I, YMeHHI1, HABBIKOB H/HJIH OIBITA /IeSITeIbHOCTH, XapaKTepu3yolel 3Tanbl
(popMHpOBaHUSI KOMIIETCHIIUI B po1ecce OCBOCHNUS 00pa30BaTeIbHOI NMPOrPaMMblI

3.1. Conep:xanne KaHAUAATCKOI0 IK3aMeHa

Ha xaHmmpaTckoM 9SK3aMeHE aclUpaHT JIOJDKEH MPOJEMOHCTPHPOBATH  yMEHHE
MOJIb30BATHCS AHTIIMMCKUM SI3BIKOM KaK CPeACTBOM MpPOGeCCHOHATBHOTO OOIICHHUS B HAYYHOM
chepe.

AcmupaHT J0JKEH BIaAeTh OphOIMUUECKOM, IGKCUUECKON U TpaMMaTHYeCKOW HOPMaMH
M3y4aeMoOTo S3bIKa U TIPABMIILHO MCIOJIB30BAaTh WX BO BCEX BUAX PEUECBOM KOMMYHHUKAIIMH, B
Hay4HOI chepe B (hopMe YCTHOTO M TUCBMEHHOTO OOIICHUSI.

T'osopenue

Ha xangmpaTtckoM »5k3aMeHe ACHHUpPAHT JOJKEH MPOJIEMOHCTPUPOBATH BIAJACHUE
MOJArOTOBJIICHHON MOHOJIOTUYECKON PEYbI0, a TaKKE€ HEMOJArOTOBIEHHONW MOHOJOTHYECKOW H



UAJIOTHYECKOM pPEYbl0 B CHTyallMd OQUIMAIBHOTO OOLIEHHS B Mpenenax MporpaMMHBIX
TpeOOBaHUA.

OneHuBaeTcsT  COACPXKATENbHOCTh, aJeKBaTHAas  pealu3alus KOMMYHHMKATHBHOTO
HaMEpeHHUs, JOTMYHOCTh, CBSI3HOCTh, CMBICIIOBAs U CTPYKTYPHAs 3aBEPIIEHHOCTh, HOPMATUBHOCTh
BBICKA3bIBAHMS.

Ymenue

AcCnUpaHT I0JKEH MPOAEMOHCTPUPOBATh YMEHHE YUTATh OPUTUHAIBHYIO JINTEPATYpy O
CHELMaNbHOCTH, OMMPAsCh Ha M3YyYCHHBIN A3bIKOBOM MaTepuall, (JOHOBbIE CTPAaHOBEAUYECKUE U
npodeccuoHaIbHBIC 3HAHUS, HABBIKH SI3bIKOBOM M KOHTEKCTYAIIbHOM JIOTaJIKH.

O1eHMBaOTCS HABBIKM M3YYAIOLIEr0, a TAK)KE ITOMCKOBOI'O M IPOCMOTPOBOTO YTEHUS.

B mepBom ciyuyae OneHHBAeTCS yMEHHE MaKCHUMAJIbHO TOYHO M aJCKBaTHO H3BJIEKATH
OCHOBHYIO HH(OPMALIUIO, COAEPIKAILYIOCS B TEKCTE, IPOBOAUTH 0000IEHNE U aHAJIN3 OCHOBHBIX
MOJIOKEHUH MPEIBSABICHHOT0 HAYYHOT'O TEKCTA IS TOCIIEAYIOIIET 0 IePEeBOAa Ha SI3bIK 00yUIeHHUS,
a TaKk)Ke COCTABJICHUsI PE3IOME Ha HHOCTPAHHOM SI3bIKE.

ITucvmennulii nepe6o0 HAyIHOTO TEKCTA 110 CHEIMATBHOCTH OLIEHUBAETCS C YUETOM 001Ie
a/IeKBaTHOCTU NEPEBOJIa, TO €CTh OTCYTCTBHUS CMBICIOBBIX MCKaXXEHUH, COOTBETCTBHSI HOPME U
y3ycy s3bIKa IepeBO/Ia, BKIIIOYAs YIOTPEOIeHUEe TEPMUHOB.

Pe3tome npoOUNTAaHHOTO TEKCTa OLCHMBAETCS C Y4YeTOM O0beMa WU IPABUIBHOCTH
U3BJICUCHHONH WH(OpMaIMK, aJeKBaTHOCTH pealn3allid KOMMYHHUKATUBHOTO HaMEpEeHHS,
COJIePKATEIBHOCTH, JIOTUYHOCTH, CMBICIIOBOM M CTPYKTYPHOH 3aBEpIIEHHOCTH, HOPMATUBHOCTH
TEKCTA.

IIpu MOMCKOBOM M IPOCMOTPOBOM YTEHHUHU OLICHMBAETCSl YMEHHUE B TE€UEHUE KOPOTKOIO
BPEMEHHU OIPENEIUTh KPYr pPacCMaTPHBAEMbIX B TEKCTE BOMPOCOB M BBIIBUTH OCHOBHBIC
HOJIOKEHUS aBTOpA.

OnennBaercsi 00beM U MPABUIBLHOCTH W3BIICYEHHON HHPOPMALIUU

3.2. CTpyKTypa 3K3aMeHa

KangunaTckuil sK3aMeH M0 aHTIMMCKOMY SI3bIKY NPOBOJMTCS B JIBA dTala: Ha nepeoM
omane ACHIUPAHT BBIIOJHSAET NUCHbMEHHBIN NEPEBOJ HAYYHOI'O TEKCTa IO CIELHUAIbHOCTU Ha
A3bIK 00Y4YEHUs U IPOXOIUT cobdeceioBanHue Mo nepeBoy. OObeM TEKCTa Ha HHOCTPAHHOM SI3bIKE
- 45- 50 crpanun (90000 -100000 nevaTHbIX 3HaKOB) 6€3 hopmMyi1, rpaduKoB U yepTexei, popmar
A4.

JIOTIOJIHUTENBHO K HHUCBMEHHOMY IE€pEBOJY COCTaBiseTCsl cnucok TepMuHOB (300
TEPMUHOB) HA HHOCTPAHHOM $SI3bIKE M3 HayYHBIX TEKCTOB MO CHEIMATbHOCTH.

[TuceMeHHBIN nIEpeBO/] MpecTaBiIseTcsl Ha Kadeapy ¢ OPUTMHAIOM Hay4yHOTO TEKCTa 10
CHELHaTbHOCTHU C YKa3aHUEM Ha3BaHUs TEKCTa M aBTOPA, HAMMEHOBAHMSI U3/1aHUS U T0/1a U3/IaHHSL.

[TuceMeHHBIN TEpeBOJ] Hay4YHOTO TEKCTa M CIHCOK TEPMUHOB HEOOXOAMMO cIaTh Ha
Kadenpy sa 10 Oweil N0 KaHAMJIATCKOIO SK3aMeHA. YCIIEHIHOE BBINOJHEHHE MHCbMEHHOIO
nepeBojia SBJSETCS YCIOBMEM JOIycKa KO BTOpOMY 3Taly 3k3aMeHa. KauecTBo mepeBoja
OLICHUBAETCS 10 3aYE€THOU CUCTEME.

Bmopoii sman sx3aMeHa MpOBOAUTCS YCTHO U BKIIIOYAET B ce€0s1 TPH 3aaHUS:

|. IlucemenHoe pedepupoBaHue HAa PYCCKOM $3bIKE OPUTMHAIBHOIO TEKCTa II0
crienanbHOCTH (00BeM 2500 medaTHBIX 3HAKOB, CO cioBapeMm). Bpems BeimosHenust - a0 60
MHUHYT.

Il. AHHOTHpOBaHHBIH TNepecKka3 Ha AaHIJIMICKOM $3bIKE OPUTHMHAJIBHOTO TEKCTa IO
cneuuanbHocTh (00beM — 1000-1500 nmevaTHbIX 3HAKOB, 6€3 cioBapsi). Bpems BbIMoIHEHUs — 2—
3 MHUHYTBHI.

I1l. becena ¢ sk3ameHaTopaMH Ha AHTJIMICKOM S3BIKE 110 BONPOCAM, CBA3aHHBIMU CO
CIMENUATLHOCTBIO U HAYYHOU paboTol AcrupaHTa (COMCKATEeNs).



3.3. Kpurepnu oueHKH IK3aMeHAa

COTIIMIHOY» — O0OYYaIOUIHICS TITyOOKO U IPOYHO OCBOWJI MPOTPaMMHBIN MaTepHa, NCYEPIIIBAIOIIE,
MOCJIeIOBATEIbHO, TPAMOTHO M JIOTUYECKH CTPOMHO €ro M3JIaraeT, TECHO YBS3BIBAET C 3a/JayaMu U
Oyaylied nesTenbHOCThIO, HE 3aTPyOHSCTCS C OTBETOM NpPU BHUJIOM3MEHEHWUHU 3allaHUs, CBOOOIHO
CIIPaBJIACTCA C HNPAKTHYCCKHUMU 3aJaHUAMU, IIPAaBHUIILBHO 06OCHOBBIBaeT IPUHATBHIC PCHICHUSA, YMCCT
CaMOCTOSITENILHO 0000IIaTh M U3JIaraTh MaTepual, He JOIycKas OIHOO0K;

«XOpOIIo» — OOYYarOIMiCS TBEPO 3HAET MPOTPAMMHBIM MaTepHall, TPAMOTHO M TIO CYIIECTBY
W3JIaraeT ero, He JIOIYCKas CYIIECTBCHHBIX HETOYHOCTEH B OTBETE, MOXKET MPABWJIBHO MPHUMEHSTH
TCOPCTUYCCKHUC IIOJIOKCHHUA W BJIAACCT HCO6XOI[I/IMLIMI/I YMCHHUAMHU W HAaBbIKAMU IIPH BBIIIOJIHCHUN
MPAaKTUYECKHX 3a/IaHUM;

«YAOBJIETBOPUTENIBHO» — 00YyYarolMiics OCBOWJ OCHOBHOM MaTepuall, HO HE 3HAaeT OTAENbHBIX
Jeraneld, JIONMyCKaeT HETOYHOCTH, HEAOCTATOYHO MpPaBUJIbHBIE  (HOPMYJIHPOBKH, HApPYIIAET
MOCIICIOBATEIPHOCTh B HW3JIOKEHUW TPOTPAMMHOTO Marepualia M HCIBITBIBACT 3aTPYIJHCHHUS B
BBITTOJIHEHUH MTPAKTHYECKHUX 3aaHUH;

«HEYAOBJIETBOPUTEIIBHO» — OOYy4YaloIUiCid HE 3HAaeT 3HAUYUTEIbHOM YacTH IPOrPaMMHOIO
MaTepuala, JI0IyCKaeT CylIeCTBEHHbIE OMHOKH, ¢ OOJIBIIUMHU 3aTPYTHECHUSIMHU BBITIOIHSET IPAKTHYCCKHE
3aJJaHMUS.

3.4. IIlpuMepHbIe TEKCTHI AJ15 MOATOTOBKH K ¢/aye IK3aMeHa

Teker 1. Cultural-historical Activity Theory In his Theses on Feuerbach, Karl Marx (1845) pointedly
characterized the two pitfalls of social theory: "The chief defect of all previous materialism ... is that the
thing, reality, sensuousness, is conceived only in the form of the object or of contemplation, but not as
sensuous human activity, practice, not subjectively.” And on the other hand: "Hence in opposition to
materialism the active side was developed abstractly by idealism, which of course does not know real
sensuous activity as such." The cultural-historical theory of activity was initiated a group of revolutionary
Russian psychologists in the 1920s and 1930s, determined to turn the spirit of the Feuerbach theses into a
new approach to understanding and transforming human life. The basic concept of the approach was
formulated by Lev Vygotsky (1896-1934), the founder of the school. According to Vygotsky, psychology
in the 1920s was dominated by two unsatisfactory orientations, psychoanalysis and behaviorism.
Vygotsky and his colleagues A. R. Luria and A. N. Leont'ev formulated a completely new theoretical
concept to transcend the situation: the concept of artifact-mediated and object-oriented action (Vygotsky,
1978, p. 40). A human individual never reacts directly (or merely with inborn reflects) to environment.
The relationship between human agent and objects of environment is mediated by cultural means, tools
and signs. Human action has a tripartite structure. Vygotsky showed that language is first used in the
interaction between adult and child as a means of communication and shared actions. Gradually language
is internalized into a means of child's thought and control of her activity. Vygotsky formulated "the genetic
law of cultural development™ according to which the child's cultural development appears twice or on two
planes (Vygotsky, 1981, p. 163). First it appears interpsychologically, in interaction between people, and
secondly within the child as an intrapsychological achievement. "Social relations or relations of people
genetically underlie all higher functions and their relations” (ibid.). In the early 1930s Alexander Luria
undertook a pioneering study in Soviet Central Asia to grasp the historical transformation of human
psychological functions under the influence of changing psychological tools. Luria (1976) showed that
implementation of written language and logicomathematical operations, typically connected to formal
schooling, had significant influence on how people categorized objects of the environment. We may
discern three theoretical generations in the evolution of activity theory. The first generation, centered
around Vygotsky, created the idea of mediation. In the early work of the cultural-historical school,
mediation by other human beings and social relations was not theoretically integrated into the triangular
model action (see Figure 1 above). Such an integration required a breakthrough into the concept of activity
by distinguishing between collective activity and individual action. This step was achieved by Alexei
Leont'ev by means of reconstructing the emergence of division of labor as a fundamental historical process
behind the evolution of mental functions.

Texcr 2. Cultural Historical Activity Theory and the Expansion of Opportunities For Learning After
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School Katherine Brown and Michael Cole Introduction This paper addresses the issue of how Cultural
Historical Activity Theory (hereafter, CHAT) can help in the design and sustaining of after school
educational activity systems. We begin by summarizing why after school education is a topic worthy of
study. We then describe efforts to implement sustainable after school systems and the relevance of CHAT
to these efforts. The topic of after school educational activity has burgeoned into a major educational issue
in the U.S. in recent years (Belle, 1999). Several factors seem to be involved in this newfound interest.
First, there is an ongoing concern with declines in educational achievement across grade levels. Second,
welfare reform has removed many parents from the home and into job training programs, while programs
and organizations providing care for their children are struggling to meet the demand for child care. These
reforms have accelerated the general movement of parents across the income spectrum into work outside
the home, and have sharply increased the need for daycare for preschoolers and aftercare for school aged
children. Third, the last few years of the 1990's have seen a turn away from "social promotion™ in K-12
education. This trend has emerged as an outcome of public debate over the long-term consequences of
holding children back a grade versus under preparing them for the cognitive demands of the information
society and the high tech workplace. The consequence is that local schools, with heavy funding from the
state, are asked to begin taking responsibility for improving educational achievement for their poorly
achieving students during the after school hours or accept the economic, social, and psychological
consequences of holding children back. The teachers and afterschool care staff need effective models to
work with. To these three social factors evoking interest in afterschool education, we add a fourth issue
that provides essential resources for the work to be described: reform of higher education. The current
reform efforts of colleges and universities include providing undergraduates with service learning
opportunities, increasing student proficiency working with new information technologies, and increasing
the number of courses that expose students to rigorous research. These and other social conditions provide
the socio-historical context and pool of potential motives which we have drawn upon to organize our
efforts to build effective, sustainable, after school educational activities. Confronting the Problems with a
CHAT Toolkit in Hand For the past decade we have been using CHAT to guide the design and
implementation of an after school activity system that responds to the social, political, economic and
educational pressures we have identified above. During this time we have used CHAT both as an object
of research and as a guide to practice. We have found this activity to be rewarding in several ways. First,
we have we have found it possible to create after school programs that children readily attend and which
enhance their opportunity to practice and extend academic and social abilities. Second, we have provided
social science undergraduates with college and university courses that place them in community settings
where they play and learn with children, assist adult staff members by enriching the ratio of attentive
adults and fostering educationally beneficial interactions. Undergraduates respond with an increase in
subject matter knowledge, familiarity with ethnographic and psychological research methods, as well as
the experience of finding theories learned in school of practical use in an activity they value. Third, as
researchers we have been provided with facilities that enable us productively to test and expand our
understanding of human development and its institutional foundations. The Fifth Dimension: UCSD's
Normative Model As we shall see, an essential feature of the Fifth Dimension is its adaptability to specific
local conditions. Nonetheless, there are similarities across implementations which make it useful to
provide a provisional description for purposes of exposition. When asked to describe a Fifth Dimension
briefly to potential collaborators or in articles, (Nicolopolou and Cole, 1993, Brown and Cole, 1997), we
produce a normative description, such as the following : The Fifth Dimension is an educational activity
system that offers school aged children a specially designed environment in which to explore a variety of
off-the-shelf computer games and game-like educational activities during the after school hours. The
computer games are a part of a make-believe play world that includes non-computer games like origami,
chess, and boggle and a variety of other artifacts. "Task cards™ or "adventure guides™ written by project
staff members for each game are designed to help participants (both children and undergraduate students)
orient to the game, to form goals, and to chart progress toward becoming an expert. The task cards provide
a variety of requirements to externalize, reflect upon and criticize information, to write to someone, to
look up information in an encyclopedia, and to teach someone else what one has learned, in addition to
the intellectual tasks written into the software or game activity itself. As a means of distributing the
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children's and undergraduates use of the various games the Fifth Dimension contains a table-top or wall
chart maze consisting of some 20 rooms. Each room provides access to two or more games, and the
children may choose. which games to play as they enter each room. There is an electronic entity (a
wizard/wizardesss ) who is said to live in the Internet. The entity writes to (and sometimes chats with) the
children and undergraduates via the Internet. In the mythology of the Fifth Dimension, the wizard/ess and
acts as the participants' patron, provider of games, mediator of disputes, and the source of computer
glitches and other misfortunes. Because it is located in a community institution, the Fifth Dimension
activities require the presence of a local "site coordinator” who greets the participants as they arrive and
supervises the flow of activity in the room. The site coordinator is trained to recognize and support the
pedagogical ideals and curricular practices that mark the Fifth Dimension as "different”-- a different way
for kids to use computers, a different way of playing with other children, and a different way for adults to
interact with children. The presence of university and college students is a major draw for the children.
The participating college students are enrolled in a course focused on fieldwork in a community setting.
At UC San Diego, an institution that emphasizes research, the university course associated with student
participation is an intensive, 6 unit class that emphasizes deep understanding of basic developmental
principles, the use of new information technologies for organizing learning, and writing fieldnotes and
research papers. The undergraduates write papers about the development of individual children, the
educative value of different games, differences in the ways that boys and girls participate in the play
world, variations in language use and site culture, and other topics that bring regular course work and field
observations together. In short, considered in its community context, the Fifth Dimension is organized to
create an institutionalized version of the form of interaction that Vygotsky (1978) referred to as a zone of
proximal development for participants. From time to time there is creative confusion about who the more
capable peers might be (when novice undergraduates encounter children highly skilled in playing
educational computer games about which they know nothing). But the general cultural of collaborative
learning that is created serves the development of all.

Texcr 3. CULTURAL HISTORICAL ACTIVITY THEORY (CHAT) History CHAT was originally
developed by the historical philosopher Alexei Leont'ev’, at scow State Lomonosov University during the
1960’s, based largely on Lev Vygotsky’s articular theories of cognition and learning. Activity Theory was
the basis of much research in Russia, especially in the areas of play and learning. In more recent years the
implications of activity theory in organizational development have been promoted by the work Y1j6
Engestrom’s team at the Centre for Activity Theory and Developmental Work Research at the University
of Helsinki, and Mike Cole at the Laboratory of Comparative Human Cognition at the University of
California San What is CHAT? CHAT is based on established systems principles, but takes a radically
different approach to them. The easiest way to explain the difference is to take the basic concept of systems
approaches — using systems based thinking of the real world in order to gain insights about the real world.
All of the approaches so far in this workshop were developed by biologists, physicists and engineers. So
the systems based thinking described so far draws on ways in which these fields of inquiry engage with
the real world. Since their engagement is essentially physical, their “models” have reflected ways in which
the physical world behaves. The insights gained are based on simplified or idealized models of how the
physical world behaves — or might behave if it were the system identified. In contrast, CHAT was
developed by cognitive psychologists. Their focus is on how we develop understandings of the real world,
draw meanings from that understanding, create learnings from those meanings and are motivated to
respond to those learnings. These cognitive “mental models” correspond to how we think about the real
world and engage with it, not necessarily how the world actually works in a physical or biological sense.
Their claim for legitimacy in the systems cannon is that if the point of systems thought is to gain new
insights and meanings, then we should develop systems models that reflect how we actually develop
insights and meanings. In other words, if the way we gain insights of the real world from systems models
is essentially a cognitive rather than physical process, then the systems models we develop should be
based on our understanding of cognitive processes. Consequently a CHAT based inquiry combines three
components: * A systems component — that helps us to construct meanings from situations ¢ A learning
component — a method of learning from those meanings * A developmental component — that allows us
to expand those meanings towards action. These three components are constructed from seven basic
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propositions. Out of each proposition flows a set of evaluative questions that we can pose of the real
world. Proposition One — The Fundamental Proposition Activity Theory is based on the proposition that
learning is a social and cultural process not simply a biological process. The proposition means that in
different situations (e.g. food production, design, factory, accounts) thinking and learning will be practiced
and achieved in different ways and those ways are not likely to be readily transferred from one person,
team or organization to another; learning is not that simple. Proposition Two ‘Activity’ is what happens
when human beings operate on their environment in order to satisfy a needs state. People Environment
Needs acting on to satisfy The needs we are seeking to satisfy is the motive for the activity and is what
makes sense of what is happening rather than the actions we are undertaking. This is because the same
actions may have different motives. For example a farm supervisor seen to be pressuring the team of
orange pickers to work faster might be motivated by a desire to have the team finish its project on schedule,
but it might also be because the supervisor wants to look good so that she can be promoted to a desk job.
Similarly there are many different actions we might take to satisfy the same need. For example one farmer
might try to become more innovative by reading books, while another might set up a discussion group
with other farmers to achieve the same end. Diagnostic Questions For Proposition Two. * What can we
observe happening? * What goals are those actions serving? ¢ Do the actions seem to fit the goals? Or
might there be some other, unstated, goals determining the action? * How well suited are the actions we
can observe to the desired goals? If there is a misfit, why is it happening? Proposition Three Information
must flow through the activity system in order for the desired result to be achieved. Information about the
environment People Environment Needs acting on to satisfy Information about our needs There are two
types of information. 1. Information about our needs (What are they? Have they been satisfied?) comes
from within ourselves and involves an internal dialogue, either personally or interpersonally. 2.
Information about the environment (What resources are there that can help me meet my needs? What do
I have to do with those resources in order to succeed?) comes from outside through our senses. However,
both types of information require internal mental processing to make sense of them. But there are also
two main types of information we get from the environment, and they subdivide. The main categories of
information we receive looks like this: The physical Non verbal Spoken Written world communication
language language by others Direct observation of Indirect data we get the physical world from others |
nfor mation we use to de c ide what to do Language — whether written or spoken — is ‘indirect’ because it
consists of symbols that describe the ‘real world’ as seen by others rather than the real world itself that
we experience directly through our senses - seeing, hearing or feeling. Language consists of symbols, but
it also consists of other people’s interpretation of reality. This is where many communications problems
lie. One person may have perceived what is going on incorrectly, or have interpreted what she saw in very
personal ways, but we may also misunderstand the words that person uses to describe what they
experienced. In any focused group activity all four sources of information are vitally important to
performance. Yet, often for practical reasons, many individuals, teams, program participants get their
information unequally, and may have different internal resources and perceptions for making sense of the
information. When we ‘decide what do’ we place the information we have gathered alongside our needs
and figure out how to use one to satisfy the other. In other words we think. Diagnostic Questions For
Proposition Three. « What information is available to the stakeholders, and where is it sourced? « What
information that the stakeholders need to achieve their goals is not available? Why not? * Where are
stakeholders getting their information from? If it is filtered through other people, is it being distorted in
this process? If so, why and how? Do they have any verification strategies for indirect information? ¢
What values and assumptions are underpinning the ways in which the stakeholders are processing and
analyzing information? ¢ Is information from some sources given more weight than others simply because
of the power and status of the source?

. IlepeyeHb OCHOBHOI M JONOJTHUTEIBHON Y4eOHOI JTUTEePaTyphbl 1JIsl OCBOCHHS y4eOHOM
AUCHMIITUHBI
4.1. OcHOBHasI JInTepaTypa
1. AHIHMIICKUHN S3BIK IS aCTIUPAHTOB [ DIEKTPOHHBIN pecypc]: yueoHoe mocoodue / T.C. boukapeBa
[1 ap.]. — DneKTpoH. TeKcToBbIe JaHHbIe. — OpeHOypr: OpeHOYyprckuil rocyAapCTBEHHbIM YHUBEPCHUTET,
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3BC ACB, 2024. - 109 c.

2. AHTIIMACKHM SI3BIK JJTSI TyMaHUTapHUEB [ DNEKTPOHHBINA pecypc]: yueOHUK JIJIsl CTYIEHTOB BY30B,
00yJaromuxcst Mo TYMaHUTAPHO-COIMANIBHBIM crieninanbHocTsIM / M.B. 3omoroBa [u 1p.]. — DIeKTpoH.
tekctoBble nanubie. — M.: OHUTU-JIAHA, 2024. — 368 c.

4.2. lonoTHUTEILHAS JIUTEPaTypa

1. Ky3uenosa T.C. AHriulickuii s3p1K. Y cTHas peub. [IpakTukym [ DIeKTpOHHBINH pecypc]: yueOHoe
nocobue / T.C. Ky3HeroBa. — DJIeKTpOH. TEKCTOBBIE laHHbIE. — ExarepunOypr: Ypanbckuii GpenepaabHblil
yHuBepcureT, 2019. — 268 c.

2. ITanTroxosa I1.B. [IpakTHkyM yCTHOM peun (aHTITUHCKHM S3BIK) [ DIEKTPOHHBIN pecypc]: yueOHoe
nocob6wue / I1.B. ITanTroxoBa, U.C. PemeTroBa. — DneKTpoH. TeKCTOBbIE naHHbIe. — CTaBpomonb: CeBepo-
Kagskasckuii dpenepanbubiii yausepeurer, 2019. — 214 c.

. [lepeuenb pecypcoB HHGOPMALMOHHO-KOMMYHHUKAIIMOHHOM ceTH « AHTEepHeT», He0OXOMUMBbIX JJIsI
OCBOEHMS Y4eOHOH TMCIUTLIHHBI

1. Caiitr Munob6puayku P®. Peskum mocryma: http://mon.gov.ru

2. DneKTpoHHO-OMOIMoTeYHas cucteMa. Pexxum noctyna: http://www.iprbookshop.ru/elibrary.html

6. UH(popManmoHHO-TeXHOJIOTHYECKOE 00ecneueHne 00pa3oBaTeJbHOr0 Mpoiecca 1o y4eoHoii
AUCHHITAHE
6.1. JIneH3uOHHOE MPOrpaMMHOe obecneyeHne
1. Onmepauunonnas cucrema Microsoft Windows XP Professional Russian — OEM-
JHLEH3MH (TIOCTABIISIOTCS B COCTaBE TOTOBOTO KOMITBIOTEPA);
2. Omnepanuonnas cuctema Microsoft Windows 7 Professional — OEM-nunensuu
(TOCTaBIIAIOTCSL B COCTaBE TOTOBOTO KOMITBIOTEPA);
3. IIporpammusrii maket Microsoft Office 2007 — nunensus Ne 45829385 ot 26.08.2009
4.  TIporpammusiii maket Microsoft Office 2010 Professional — nuniensus Ne 482346880t
16.03.2011
4.  TIporpammusiii maket Microsoft Office 2010 Professional — nuniensus Ne 4926173201
04.11.2011
5. KowmrutekcHas cuctema antuBHpycHO# 3amutel DIWEB Entrprise Suite — nuniensus
Ne 126408928, neiictyet no 13.03.2018
6. IIporpammusrii komruieke «Y MK-nicuxomnorusi» — JIHIeH3UO0HHBIH JoroBop Ne 28-03
or 28.01.2013
7.  Ilporpammusiii kommiekc MathCAD Education— nunen3uonHsiii jorosop Ne 456600
or 19.03.2013
8. 1C:Byxrantepus 8 yueOHas Bepcusi — JuueH3UOHHBIH noroBop Ne 01/200213 or
20.02.2013
9. Iporpammusrii kommuieke ALTA Makcumym [lpo — numensust 6/H, IEHCTBYET 10
19.02.2018
10. IIporpammusriii komruiekec IBM SPSS Statistic BASE — nuiieH3HOHHBIH 10r0BOp No
20130218-1 ot 12.03.2013
11. IIporpammusriii komruieke ScilLab — cBoboanas nmunensus CeCILL
12. Tlporpammusiii maker LibreOffice — cBoOonnas munensust Lesser General Public
License
curity
5. «AHTumnaruat.BY3»
6.2. CoBpemeHnHble NpodeccHoHATbHbIE 0a3bl JAaHHBIX M HH(OPMALHMOHHbIE CIHPABOYHBIE
CHCTEMBI
1. KoncynsranT Ilmoc.
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http://mon.gov.ru/
http://www.iprbookshop.ru/elibrary.html

7. MaTrepuajibHO-TEXHUYECKOE o0ecnedeHre 00pa3oBaTeIbHOI0 Npoiecca no yueoOHou
AUCHUILINHE
Jis n3yuenus yueOHoi qucuuiuinabl « MHOCTPAHHBIN A3BIK» UCHIOIB3YIOTCS:

YueOnas aynuropusi (JIMHragoHHbIA KaOMHET) 1JIsl IPOBeeHH S 3AHATHI CEMHUHAPCKOI0 THIIA,
TeKYIero KOHTPOJISI U NMPOMEKYTOYHOH aTTeCTAMM OCHAIICHA CIEHUAIN3UPOBAHHONW MeOenbio
(cTombl, CTybs, yueOHas nocka), LCD-naHe b0, KOMIIBIOTEPAMH ¢ BO3MOXKXHOCTBIO 10CTyIa B MIHTEpHET

YueOHast ayauTopHs UIA  CaMOCTOATeIbHOH  padoTbl  o0y4yaloIMXCs  OCHAIIEHA
CHEIHATM3UPOBAHHON MeOesblo (KOMIbIOTEPHBIE CTOJBI, CTYJbs, yueOHas J0CKa), MEePCOHAIbHBIMU
KOMITBIOTEpaMHU C BBIXOJIOM B ceTb MHTrepHer, cucremubM [10 Linux, obmum 1O (oducHbii maker
libroOffice, GNU Lesser General Public (iuiensuss ¢cBoOOAHOr0 MPOrpaMMHOTO OOECIICUCHHS),
obospeBarens Internet). Ilo 3asBke ycraHaBiIMBaeTCs MOOMJIBHBIN KOMIUICKT (HOYTOYK, IMPOEKTOD,
JKpaH).
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JIuer perucrpanuu H3MeHeHHH

DOH/T OIIECHOYHBIX CPEJICTB NUCIUTUTHHBI « THOCTpaHHBIH SI3BIK» OOCYXKICH U YTBEPIKIACH Ha
3acenanun YueHoro coBeta ot «01y» anpens 2024 r. mpotokos Ne 8

Ne Coneprxanue U3MEHEHUs PexBu3uThI TOKyMEHTa Hara
/ 00 yTBEp)KICHUH BBEIECHUSA
i M3MEHEHUS W3MEHEHUS
VYTBepXaeH pelieHHeM YUYeHOro coBeTa Ha
OCHOBaHWU  (eACpaATbHBIX  TOCYAAPCTBEHHBIX
TpeOOBaHUN K CTPYKTYpE MPOrpaMM IMOATOTOBKH
Hay4YHbIX M Hay4YHO-IIEJJarOTUYECKUX KaJIpOB B
acnupanType (agbloHKType), ycioBusiM ux | IIpoTokon 3acenanus
| | peanmzaiuy, CpOKaM OCBOCHHS ITHX MPOTPaMM ¢ VYuyenoro coBera 01.09.2024

Y4ETOM Ppa3IUYHBIX dhopm oOy4eHwus,
00pa3oBaTEeNbHBIX TEXHOJOTHH M OCOOCHHOCTEH
OTIEIbHBIX KATErOpUi acUPaHTOB (aIIOHKTOB),

YTBEPKIACHHBIMU MTPUKA30M MUHHCTEPCTBA HAYKH

1 BBICIIEro oopa3oBanus Poccuiickoit denepanuu
oT 20.10.2021 Ne 951

ot «01» anpens 2024 1.

npoTokos Ne 8
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